E

Socia Science Education in Open Universities
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This is an inquiry into the nature of the student needs and knowledge in the
distance education and the lifelong education that is being provided in the social
sciences. What kinds of university learning in the social sciences do students enrolled
in distance education and lifelong education courses at Open Universities want ?

Two somewhat ambiguous explanations can be used to answer this question. The
first is that students need to acquire professional knowledge, and the second is that
they wish to master the liberal arts and acquire bildung knowledge in the social
sciences.

In the university social science education, it may be essential to investigate
scientific problems and to acquire professional knowledge. The relation between two
kinds of knowledge needs to be stressed: as students needs more professional
knowledge, the knowledge itself generally must become more integrated.

Sometimes professional knowledge, which the social sciences generates in large
guantities, is liable to diverge in fragments, and this fragmentary knowledge often
creates a state of complexity and uncertainty which we cannot understand. When this
occurs we must know well enough and have the talent to piece together the fragments
of knowledge. We must keep the essence of the scientific knowledge in sight,
integrating the fragmentary knowledge. It is important for us to synthesize the pieces
of professional knowledge and reconstruct the meaning of the knowledge in the social
sciences.
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INTRODUCTION

Student’ s entrance motives converge on two main purposes in the University of the Air in
Japan: to pursue professona education, or to pursue bildung education. Although these
purposes are very different in nature, students often have both at the same time. This has
many implications when thinking about today's lifdong education and distance education,
and holds an important meaning for today’ s socid science education aswell. The fied of the
socid science is currently subject to repeated specidization, and this is thought to have a
critical influence in determining the character of knowledge targeting the socid science. In
this short essay, | want to return to the basic characteristics of knowledge and to consider
the current state of socia science education and the problems caused by the need to provide
both a professona education and bildung education are obtained at the same time.

NATURE OF SOCIETAL KNOWLEDGE

The most basic character in the knowledge trested by the socid sciences is that the
knowledge wears ‘socidity.” Societd knowledge is a type of knowledge that is generated
after passing through the interaction between individuas & least once. Two or more men
have to understand it in order for it to exist as knowledge, and this should be made a
concept. From this viewpoint, two kinds of knowledge exist in the socid sciences. Although
some may question whether these classifications are appropriate, the first can be referred to
as ‘living knowledge,’ and the second as ‘dead knowledge.” Of course, ‘living or ‘dead’
are just metaphors that correspond to what the famous economic philosopher Hayek called
‘subjective datal and ‘objective data’ The first type of knowledge contains a subjective
opinion, and the second type can be reduced to scientific, objective facts. Socid science
teaching by distance education questions the following respect. If dl of knowledge used in
socia science teaching were ‘ objective data,’ it would be quite effective to disseminate this
knowledge through popular educetion in large quantities. However there may be a limit in
such methods in today’ s socid sciences, since a ‘fact’ in the socid sciences by definition
contains someone’ s ‘opinion.” In this respect, therefore, the knowledge treated by the socia
sciences is different from scientific knowledge. As the sociologist Weber pointed o,
“meaning’ which human conduct cregtesis aways included in societa knowledge.

For instance, a 10,000-yen note circulated in Japan is in materid terms only a smal piece
of paper with print that is worth about 20 yen. Although this can be easly understood as
‘objective data,” dmost adl Japanese recognize this dip of paper as worth 10,000 yen. This
iswhat Hayek cdls ‘ subjective data’ Thus, We can interpret that the same object is worth
20 yen on one sde and 10,000 yen on the other side. This difference in the economic vaue



of the this dip of paper can be attributed to a difference of the meaning sociadly brewed
there; the difference between the socid meaning of ‘a mere dip of paper’ and ‘money.” If
the consderation of people does not embrace this dip of paper, the societal knowledge of
money does not come into existence.

Hayek gives an example of a case where an archeologist recognizes a ‘ gone implement.’
He thinks about whether the object which looks like *stone implement’ as it appears before
him is actudly a ‘ sone implement,” i.e., atool truly made by man, or it is chance product
crested by nature. Whether the consideration of man lies here to distinguish this information
is an important question. It is very possble that the question of how to understand the
congderation of man will result in knowledge peculiar to the sociad sciences. There is a
difference between knowledge directly abgtracted from a physcad characterigic and
knowledge passed once through the mental action between people. In this respect, Hayek
thinks it very meaningful to distinguish ‘ subjective’ from ‘objective.” He recognizes that this
isthe tarting point of meaning in societd knowledge.

Therefore, ‘sodidity,’ i.e., the characterigtic of the knowledge in the socid sciences, is not
generated until the relation to othersis established. It is not as if the problem was concluded
by its own average. The knowledge in the social science has the character that is generated
or renewed whenever the problem is caused between other people. Therefore, it can be
sad that societad knowledge is influenced easily by changes in society. Society is structured
s0 that knowledge newly generated on the spot influences al of the socia sciences. In a
sense, societa knowledge cannot obtain meaning until the information of others is combined
with its own information. Thisis a one of the remarkable characteristics of knowledge in the
socia sciences.

This leads to the question,  aquestion, peculiar to societdl knowledge — of which type
of knowledge is more important for society, the knowledge of ordinary people or the
knowledge of experts. Because experts acquire important information and are left in an
environment that they can use, it comparaively more than the man on the spot can use his
knowledge, it is often evaduated that such expert knowledge has usudly a higher vaue in
society. However, the information passed by the man on the spot is more important than
expert’ s information, because, as described above, most knowledge that exists in the society
is influenced easly by changes in society. Hayek cdled such knowledge generated in time
and place in specie ‘unorganized knowledge.” This can be called, ‘living knowledge.” 1t can
be sad that the individua dominates the expert or people other than “me” in this respect,
dthough the individua knowledge of one’s surroundings may be thought to have such
characters.

Although the character of societa knowledge that contains the information on the spot



cannot necessarily be considered to work in practice, in theory this character often has an
important meaning aso. Since theory in the socid sciences is continuoudy reinterpreted and
changes from generdion to generaion, and it will dways have the meaning suitable to the
generdion at any given time. Knowledge in the socid sciencesis dso updated whenever it is
used or reproduced. This derts us to the necessity to note the following respect at once, as
mentioned above, though it is clear in societd knowledge that the information on the spot is
important. Such individua knowledge might not make sense, though this might seem to
contradict the importance of the information on the spot seemingly. That is, we should recall
here is that societal knowledge does not make sense until someone has relation to others.
This is the same problem as the following. An expert’s knowledge in the narrow range has
importance only within that range. Here, it is more important to know how to unite
knowledge that is isolated and exists in respective specidized areas. Knowledge on the spot
is dso imperfect a this stage; it is only a fragmented piece of information. Imperfect
knowledge can be united and has potentia to make amends for the mutud lack. This
combination works sufficiently when societd knowledge has the character “socidity.” Since
knowledge is dways imperfect, it is necessary to continuoudy transmit, acquire, and
integrate knowledge.

DIFFUSION OF SOCIETAL KNOWLEDGE

In considering today’ s socid science education, a problem can be seen in the increase of
the knowledge in such socid sciences and its tendency to diffuse gradualy in modern society.
We dso have difficulties caused by the increases in societal knowledge. For ingtance, the
progress of the informationalized society increases the number of media that mediate
between people and invites the expanson of the amount of information as a result.

| wonder why such societd knowledge shows this tendency towards diffusion. It can be
sad that such phenomena exist insde societd knowledge, though it might be recognized that
such phenomena are reflections of changes in the society. For one, the progress of society
increases the complexity of the relation to others and the differentiation and diversification of
societd  knowledge. Furthermore, the socia sciences diverge and increase minute
knowledge in specid fied. The phenomenon of diffuson of societa knowledge can be
explained by these two tendencies.

One socid phenomenon that influences knowledge in the socid sciences is
‘Popularization.” From the viewpoint of societd knowledge, | wonder what Stuetion is
indicated by popularization. If we follow the definition of a sociologist D. Bdll, who arranged
and classfied some classic theories of mass society, mass society can be characterized in
severa ways. Fird is the revolution of traffic and communications, second is the increase



in the contact between men, and third is increased the degree of mutua dependence redlized
by the socid divison of labor. The characterigtics of the first and the second are the points
that we focus on here. It is shown that the flow of societal knowledge and information has an
important meaning when a society is popularized.

If we observe carefully, however, we can understand that the two routes are prepared in
the increase and diffusion of societal knowledge by this socid phenomenon of popularization.
The first and second characteristics mentioned above show this. Respectively, they show
two different forms of flow of information. The firg brings a quditative change in the flow of
information by the progress of the popularization. The change will cause new media that
mediates people, and as a reult, this new channe will make quditative change. Since this
change influences the types of societa knowledge, the channels of the information are
diversfied. The diffuson of knowledge in a quditative meaning results. As a result of the
popularization, the second characteristic of the mass society is the tendency of people to
repeet the same knowledge. Media developed once are imitated many times and are used
repeatedly. The amount of information flowed expands there. This popularization generates
a quantitative expanson of societal knowledge. Thus, the socid movement of the
popularization makes societal knowledge quditatively diversfied on the one hand, and
brings a quantitative increase on the other hand. Thet is, the diffuson in the content of
knowledge has occurred quantitatively and qualitetively.

SPECIALIZATION OF SOCIETAL KNOWLEDGE

One countermeasure to the increase and the diffuson of societal knowledge like this is
prepared on the side of the socid sciences. Thisis the divison-of-labor system in the theory
of socid science. This specidization is implemented to decrease the charge alocation of
each field and tried to combat the increase of knowledge in al respects. However, does the
specidization of such theoriesrealy have the ability to counteract the popularization?

According to the Spanish philosopher Ortegay Gass, this intellectua divison of labors
garted in the European world suring the age of the” Encyclopedists.” At leedt, the divison-
of-labor age of such knowledge can be consdered to have stared when the world moved
beyond the age of Newton; an age that was ended by the genius of just one man. That is, it
was thought that two or more Newtons only would have to work on a specid fidd,
repectively dividing the range of the defense into smaler ones when it is impossible to be
handled by only one Newton. In one specia area that appeared narrow, the interior was
actualy deep, and the road that diverged there pioneered a vaster field. As a reault, the
theory fidd differentiated goes deep into the study area within a narrow range divided into
successively smdler branches. Therefore, it can be said that specidization was unable to



demondrate any effect as a wal of defense againg the expanson of societal knowledge.
Specidization would much rather contribute to the increase in societal knowledge than
reduce the amount of knowledge. Because of this relaionship, the popularization and
pecidization are suiteble, as pointed out above, and come together after this age.
Specidization has chiefly resulted in the development of a new method of the information,
and the popularization has chiefly expanded the amount of knowledge transmitted.

Specidization was unable to stop the increase of quantitative knowledge and even
promoted its increase in a quditative point like this. Some difficulties are forecast from such
theoretical specidization in addition to the increase of the amount of knowledge. Firs, a
tendency toward complete isolation from the movement of redity is caused in societd
knowledge. In scientific recognition, it is of course of no use to progress so far from the
redity with the pecidization of the theory advancing. This is because the modd andyss
cannot keep theoretica ‘redity,” if the essentid is didinguished from the not essentid.
Therefore, it isimpossible to bring the entire individua detail observed into the theory. In the
theory fidd of the socid sciences, Hisao Ootsuka has said that deductive reasoning and
inductive proof have caused in ‘ldea experiment device' to be assembled insde his head.
This condition would cause any scientist to abstract any object that is not present at the time.
In a sense, the world of a pure theoretica rule would be made up there. This theoretica
thing which is cut out a pat of the redity is neither a redity nor a different thing at dl.
However, the modd is only amode to the end. Even if the redlity were directly forecast by
using this modd, the redity would show hodlility a once. After dl, the redity is different
from the model that has vaue in the world of theoreticd redlity. Perhgps such restrictions are
not avoided by the modd andysis. However, the problem is that such specidization makes
theories into dogmas occasiondly. The theory could come to be a doctrine, and there is a
tendency for the dogma to influence the redity jumping over the theoretica world. Of course,
it is not bad that the theory influences the redity. When the knowledge obtained within the
narrow range is applied to the entire society without any examination, then it is a problem.
Thus, specidization posestherisk of causing dogmétization.

Ancther difficulty which specidization brings is a dtuation that can be cdled a
fragmentation of knowledge. The theoretica field differentiated as we have described above
goes degp into the study area within successively narrow branches. As aresult, each field of
the socid sciences extends to details and offers detailed information. For instance, law,
palitics, economics, and sociology have differentiated from philosophy and ethics, and they
are subdivided further and have branched into basic or gpplied specid fields in the socid
sciences. The problem is that this subdivided specid field has narrowed. Therefore, the
knowledge darified in a specid fied is consdered only a mere fragment. Originaly, societd



knowledge was a type that made sense when combined with itself. However, the knowledge
of expertsis limited within a narrow range, and its use must be to confine itsdf. If movement
of specidization isjudtified, these evils need to be removed.

We can say that specidizaion is right when the partid knowledge obtained in each
narrow specid fidd is located in the whole system of knowledge and a system by which
such knowledge can be evaluated exists. As mentioned above, Ortega defined an expert as
aman who does not know except his specidty at dl. If expertsfitting this definition spread in
the world, a lot of knowledge will turn into fragments, leading to the initiaion of human
beings that are kept in ther limits and satisfy themsdves too much. On the other hand,
however, Ortega said that one could compose true knowledge if one of the fragments of
one’ s knowledge is combined with other fragments.

Usualy, such balance is kept and the combination of fragmentary knowledge is able to
reproduce synthetic knowledge. In an actud study fidd, it is only specidization that does not
exig as the fidd progresses. Therefore, the knowledge fragmented in itsdf and the
knowledge individudly recognized is no condderation. It is a problem that the fragment is
left asit is; there is only afruitless accumulation of expert knowledge, and no effort is made
to integrate this knowledge.

SOCIAL SCIENCE EDUCATION AT OPEN UNIVERSITIES

The Open Univerdties in each country today supply distance education by various
communications and lifelong education opened to the public. A common problem in lifdong
education and distance education is that the knowledge is transmitted in large quantities and
isdiversfied. This occurs because the kinds of students learning create a sexud difference, a
generation difference, and ajob difference, therefore broadening the areas of concern. And
the knowledge is dso put in a date with a great difference because the region to which
students belong is quite wide. From the current context, it can be said that the students of
the Open Univergties are |eft in a Stuation of popularization and diversification of knowledge
in society.

Various problems have been caused in the knowledge of the socia sciences, and as we
have described above, these have had a consderable influence on the education of the
socia sciences. The popularization and specidization of the knowledge of the socid sciences
must be dedlt with by the education method.

I wonder how the societd knowledge that has been described up to now in the socid
science education will be offered to sudents. The idea of Boot and Hodgeson has severd
implications in this respect. They classfy open learning process into two types. They think
that the method of conveying knowledge in the education process differentiates the pattern



of knowledge quditatively. The firgt learning process utilizes stored knowledge, which can
be peddled out just like a commodity in an economic transaction. The second involves not

individua knowledge but knowing. This knowledge is seen in the learning process, and is
required in the mode of thinking and intellectua activity of the education process. It is a
problem whether the student comes to be able to acquire knowledge that has aready
existed efficiently when the knowledge of the former is offered by socid science education.

On the other hand, however, it is important to find the meaning, reinterpretation and new

definition in the thinking activity of the latter knowledge. The method of supplying such
societd knowledge has been divided clearly between generd public education and dlite
education. The method of the former was adopted in generd public education and it was
thought that this knowledge only had to be disseminated as efficiently as possble. On the

other hand, a latter method that gives priority to the training of thinking and a face-to-face
method was adopted in the dite education. It was thought that the methods of both type of

education could not be united at that time. However, there is the tendency for the latter

method to be requested in genera public education due to the increase of knowledge

caused by today’ s popularization. Moreover, it has come to be recognized that such thinking

training is now necessary even in abasic and rudimentary learning.

CONCLUSION

As dated above, the advantage of socid science learning through lifelong education and
distance education can be found in the mutua combination of knowledge from a variety of
generdions, jobs, hierarchies, and regions and in the diginct posshility of achieving a
gynthesis. And, there is aso the possibility for knowledge stored in specidized research field
to be integrated. Here, the difficulties of popularization that have cut off and separated loca
opinions and a sense of vaue might be solved. It might be possible that people who are
usualy shut in a specia office and cannot go to school because of a remote location, etc.,
can acquire knowledge in a less confined environment outside of their narrow space. The
advantage that the socid sciences might interact with the redity of the society can be
considered more important, though the student who receives the supply of knowledge has
the advantage of other types of knowledge a once. If we can continue the wide-range
communication and combine loca, fragmentary knowledge, we might reproduce a dightly
more universa knowledge.

At the beginning of the 18th century, Vico in Naples explained why the university was
needed. In any single art and science, he maintained, it is difficult for one individud to be
aufficiently well versed in detail. Therefore, the universty was congructed and al subjects
and courses were ingaled. Though one philosopher might have been able to be an entire



univerdity in the age of Greece, knowledge concerning the laws was needed to maintain the
gate in the age of Rome. Books were copied, study was divided, and the opinions and
ideas of society were diversfied. The necessity for the university can be considered to have
arived. Although it was necessary to arrange the knowledge accumulated till then a the
universty and to integrate the knowledge which continued increasing, specid new aress
were being developed and unknown knowledge needed to be found. The knowledge that
had been buried until then needed to be reproduced because the knowledge had to be
synthesized through the comparison with the knowledge newly added. At the university, the
system of overdl knowledge was requested to be achieved after examining the
overspecidized knowledge inherited by individua scholars.

Even the dtuation of socid science education is Smilar. Though it will be impossible to
avoid the increase of knowledge in the professona education of the socid sciences in the
future, this will dways be s0. As described previoudy, the increase of societa knowledge
invents various evils like fragmentation and makes knowledge a dogma.

Therefore, it is needed today to arrange, integrate, and smplify fragmented knowledge.
The meaningless knowledge which ends in dyspepsa needs to be weeded out, and the
usdless increase of knowledge needs to be stopped. This is where the dgnificance is in
bringing a lifelong education and a distance education to socid science education. As man's
knowledge is either locd or imperfect; this is not origindly avoided. Imperfect knowledge
will have a tendency to increase in the future. It is necessary to connect and to recompose
the fragments, and to make sense. Therefore, knowledge must dways have the capability to
be communicated mutudly. | think it is important to strike a baance between the collection
and the integration of societa knowledge here. In consdering what the significant knowledge
is, both professiona education and bildung education should be balanced and advanced.
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